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Executive summary  
In July 2014, the Australian Government Office for Learning and Teaching awarded a seed 
grant titled – Enhancing graduate employability of business school alumni through 
establishing an Australian Business Case Network. The project was completed over twelve 
months and the final report was submitted in August 2015.  

The institution lead was Bond University and the project leader was Associate Professor 
Colette Southam. The two partner institutions were Deakin University, with team member 
Professor Amanda Pyman, and Monash University, with team member Associate Professor 
Srinivas Sridharan. The project manager was Paul Kelly. Two consultants from Bond 
University served as peer consultants; Associate Professor Shelley Kinash and experienced 
project manager Madelaine-Marie Judd mentored the team through their seed project in 
preparation for extended research on this topic.  

Issues, context & project aims 
A thorough review of the literature, in addition to the project team’s extensive experiences 
as academics in business schools revealed five issues or, in other words, problems in 
university business education: 

1. Students are not assured of the optimal learning experience. 

2. There are reported deficiencies in business graduate attributes. 

3. Industry engagement and real-world learning are not adequate. 

4. Business academics do not have sufficient professional development opportunities (for 
example, in business case teaching). 

5. Australian content and contexts are not represented in available business cases. As 
evidence, only 122 (0.8%) of the 15,377 cases published by the world’s two largest business 
case producers, Harvard Business and Ivey Publishing, cover the Australian context and/or 
Australian companies. 

In acknowledgement of these five issues, the project team articulated the following four 
aims: 

1. Increase case teaching in Australian business schools to enhance students’ attributes in 
problem solving, judgment and communication and level of professional preparedness. 

2. Provide training and support for a minimum of 80 Australian business school educators in 
teaching with cases and writing high quality business cases with teaching notes. 

3. Establish an Australian Business Case Network to provide support for case teaching and 
writing through the website, newsletter and opportunities for peer observation of case 
teaching. 

4. Increase the number of Australian business cases written, and in doing so, strengthen 
relationships between industry and academia.



Australian Business Case Seed Project Final Report                                                                                                                       
 

6 

Overview 

The main project activity was to offer two business case professional development 
workshops to academics across Australia. The two workshops were both facilitated in 
January 2015, one on the Gold Coast, through Bond University and the other in Melbourne 
through Monash University. Across the two workshops, 101 academics participated. 
Participation ranged from 7 tutors through to 26 Level D/E academics. Nearly 50 per cent of 
the attending participants’ institution affiliations are the two home institutions.  

The workshops were offered over two days, with the first day addressing case teaching and 
the second day on case writing. Project data was collected through administering and 
analysing pre and post workshop surveys and recording and interpreting qualitative field 
notes. 

The primary expert facilitator was invited from the Western University, Canada. Professor 
Paul Beamish holds the Canada Research Chair in International Management and is the 
Executive Director of Ivey Publishing, which is one of the two (alongside Harvard) major 
sources, publishers and distributors of business cases worldwide. Professor Beamish himself 
has published over 250 cases. 

One of the significant outcomes of the project was Professor Beamish’s mentoring of 
Associate Professor Colette Southam (seed project leader) in the processes of business case 
teaching, writing and professional development. Associate Professor Southam has been 
offered and accepted an adjunct appointment through Ivey at Western. The implication 
regarding the sustainability and expansion of Australian professional development in 
business case teaching and writing is that Associate Professor Southam is now qualified and 
approved to offer this training. 

Overall results / key findings 
The seed project revealed ten overall findings. 

1. Australian academics have an appetite for professional development regarding business 
cases. 

2. There is a viable ‘market’ for additional business case professional development beyond 
the Gold Coast and Melbourne (because workshops have recently been offered in these two 
locations). 

3. Participating business academics tend to have more of a want for case writing, but also 
need case teaching. 

4. Tensions continue regarding academic career balance between teaching and research. 
Academics were inspired by Professor Beamish’s personal successes in both. For example, 
he shared his authored case on Mattel: Toy recalls, for which he collected evidence of 
improved student learning, three publications and quotes in over 250 newspapers in 15 
countries. 

5. Workshop participants were motivated to be both mentors and mentees and moving in 
and out of fluid roles as matched their experiential bases. 
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6. Collaboration and a synergy of sharing were hallmarks of the workshop process and a 
positive indication that the Australian Business Case Network would be a sustainable, long-
term enterprise. 

7. Participants expressed a balance between enthusiasm to build Australian business cases 
and a practical realism that saw them setting achievable targets regarding the quantity of 
cases and completion targets. 

8. Six months following the workshops, nearly 50 per cent of the participants who had 
completed the post workshop surveys (40 %) had made progress on writing Australian 
business cases. 

9. Business case teaching substantially increased among the institutions sending participants 
to the workshops. Business case use through Ivey Publishing went from 4,765 across the 
whole of 2014 to 7,485 through the first seven months of 2015. 

10. The Australian Business Case Network is already thriving, with the foundation members 
articulating a mission, goals and activities and submitting resources for posting on the 
project’s website.  

Project Outcomes 
As proposed, the project outcomes included: 

1. Two case writing and teaching workshops (minimum 80 participants) hosted at Bond and 
Monash universities. 
 

2. The establishment of an Australian Business Case Network (ABCN) with a website as its 
primary mechanism. 
 

3. A case writing and teaching manual. 
 

4. A scholarly journal article and final report. 
 
Each of these four proposed outcomes has been exceeded and extended for greater impact. 
 

1. Two case writing and teaching workshops were hosted at Bond and Monash universities 
and there were 101 participants. 
 

2. The establishment of an Australian Business Case Network (ABCN) with a website as its 
primary mechanism. The ABCN has launched and the website was designed in collaboration 
with Bond University students as part of an authentic subject assessment thereby fostering 
their industry experience. The website is - http://AustralianBusinessCaseNetwork.com 
 

3. Rather than hosting a single case writing and teaching manual, multiple resource 
materials have been produced and continue to be contributed by foundation ABCN 
members. In addition Professor Paul Beamish has released his full set of workshop 
materials, accessible through the website. 
 

4. A scholarly journal article and final report. The draft will first be submitted to a 
conference prior to submission to an A* journal. 
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Chapter 1: Project aims, context and rationale 
The abilities to solve complex, unstructured problems and to communicate effectively are 
desirable in business school graduates. However, recent studies report deficiencies in 
Australian graduates’ attributes in problem solving, judgment and communication. The case 
method helps students develop these skills by giving them realistic business scenarios to 
practice making and defending their decisions. However, the lack of regional and local 
content is a significant impediment to teaching business cases in Australia.  

Business Industry and Higher Education Collaboration Council (BIHECC) (2007) reported a 
high level of satisfaction with the technical competency of graduates, but that employability 
skills were deficient. A similar survey by the ABDC also identified the ‘lack of engagement 
with real-world problems by business graduates … as a widespread concern among industry, 
academic and professional associations’ (Freeman, Hancock, Simpson, & Sykes, 2008, p. 32). 
Furthermore, several studies (Hancock et al., 2010; Jackson, 2012; Oliver, 2013) report 
weaknesses in Australian graduate attributes in problem solving, judgment and 
communication.  

This project was designed to foster the use of realistic cases that mirror actual business 
situations which enable students to develop critical thinking and communication skills, as 
they must apply theories and models to real-world problems, personally make decisions and 
defend them (Che & Che, 2011). The case method presents students with a managerial 
challenge, and asks for a decision to be made - students adopt the role of the decision 
maker, identify and sort key issues, analyse alternative strategies, and formulate clear 
recommendations (Davis & Wilcock, 2009; Mesny, 2013). The Australian Learning and 
Teaching Council report by Papadopoulos, Taylor, Fallshaw, and Zanko (2011) cites case 
studies as an effective method for teaching the skills, qualities and attributes that are 
required by a profession and the processes through which those skills are learnt’(p. 1) 

The lack of regional content is a significant barrier to teaching business cases in Australia. 
Only 122 (0.8%) of the 15,377 cases published by the world’s two largest business case 
producers, Harvard Business and Ivey Publishing cover Australian companies; in contrast, 16 
per cent of cases cover Canada which is similar in size to Australia. This small number 
becomes even more problematic because these cases are spread over a myriad of functional 
business areas (e.g., accounting, finance, marketing, management, operations) and cover 
both undergraduate and post-graduate levels.  

The aims of the seed project were to:  

1. Increase case teaching in Australian business schools to enhance students’ attributes in 
problem solving, judgment and communication and level of professional preparedness. 

2. Provide training and support for a minimum of 80 Australian business school educators in 
teaching with cases and writing high quality business cases with teaching notes.  

3. Establish an Australian Business Case Network (ABCN) to provide ongoing support for 
case teaching and writing through the website, newsletter and opportunities for peer 
observation of case teaching. 

4. Increase the number of Australian business cases written, and in doing so, strengthen 
relationships between industry and academia. 
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Chapter 2: Literature review 
The questions as to whether business schools are providing a quality student learning 
experience and thereby adequately addressing the employability needs of graduates are 
frequently asked in higher education literature (Freeman, Hancock, Simpson, & Sykes, 2008; 
Mintzberg, 2005). In the context of business, employability means that graduates are able to 
apply theory and disciplinary knowledge (e.g. management and accounting), demonstrate 
hard skills (e.g. financial analysis) and soft skills (e.g. teamwork), fit-in to organisations, as 
well as develop a clear identity and ability to differentiate oneself (Jackson, 2012; Kinash & 
Crane, 2015; Kinash, Crane, Judd, Knight & Dowling, 2015). A comprehensive Australian 
Learning and Teaching Council report, Engaging industry: Embedding professional learning 
in the business curriculum collates the body of evidence suggesting that business students 
need support to develop higher order cognitive skills to prepare them for handling the 
complex problems they will face in the business world ( Papadopoulos, Taylor, Fallshaw, and 
Zanko, 2011).  

One of the dominant quality assurance themes in Australian higher education is that 
universities are responsible for finding ways to ensure that students develop transferable 
employability skills, usually referred to as graduate attributes (Barrie, 2006; Litchfield, 
Frawley, & Nettleton, 2010; Bridgstock, 2009; French et.al., 2014; Lawson et.al., 2015). 
Graduate attributes can be defined as, ‘skills, personal attributes and values which should 
be acquired by all graduates regardless of their discipline or field of study’ (Higher Education 
Council, 1992, p. 20). Bowden, Hart, King, Trigwell, and Watts (2000) augmented this 
definition by adding that these skills must prepare students to use judgment and make 
decisions to cope with uncertainty. Graduate skills are recognised as being relevant by 
universities, professional bodies and governments (Jackson, 2012; Litchfield, Frawley, & 
Nettleton, 2010; Treleaven & Voola, 2008) because they prepare students to contribute as 
responsible citizens and to sustain employment (Bowden et al., 2000; Haigh & Clifford, 
2011; Oliver, 2013).  

The call for higher education to assure graduate attributes has been made clear and visible; 
the pedagogical mechanisms for teaching in a way that improves employability are not as 
explicit (Crossman & Bordia, 2011). Duarte (2013) conducted in-depth interviews with five 
Australian business school teachers, for whom there was evidence of exemplary teaching 
performance. Her qualitative research revealed that ‘good teachers’ have a constructivist 
teaching philosophy and teach in ways that richly involve students in robust pedagogical 
activity that teaches them both content and how to learn. These descriptors are consistent 
with the way in which authors describe the rationale for teaching through cases. In 
American business, there is published evidence that the case method improves learning 
outcomes (Erzurumlu & Rollag, 2013; Cullen, 2013; Hershey & Walker, 2006; Kroes, Chen, & 
Mangiameli, 2013; Marcum & Perry, 2010; Pitt & Watson, 2011; Reder, 2009; Swanson & 
Morrison, 2010). As early as 1987, Böcker, a German researcher, confirmed his hypothesis 
that ‘problem case teaching is more effective than lecture teaching’ by testing 62 students 
before and after being taught through the case method (p. 66). His overall conclusion was 
that ‘cases motivate students to learn; thus, case teaching yields better results’ (p. 69). The 
use of realistic cases that mirror actual business situations approximates on-the-job 
learning. It also enables students to develop higher order cognitive, critical thinking and 
communication skills, as they must apply theories and models to real-world problems, 



Australian Business Case Seed Project Final Report                                                                                                                       
 

10 

personally make decisions and defend them (Che & Che, 2011). The case method applies 
Glasersfeld’s (1989) pedagogical epistemology that ‘knowledge is not passively received’ (p. 
162). The Australian Learning and Teaching Council report by Papadopoulos, Taylor, 
Fallshaw, and Zanko (2011) cited case studies as an effective method for teaching the ‘skills, 
qualities and attributes that are required by a profession and the processes through which 
those skills are learnt’ (p. 1). With the case method, the professor’s knowledge blends with 
the student’s through active, engaging processes where students discover the answers for 
themselves.  

As evidenced by a small, but growing collection of publications, Australian business 
academics are contributing to the knowledge resource in the area of case teaching. 
Mathews (2008) at Charles Stuart University administered a survey to 138 undergraduate 
management students and reported that students perceived case teaching to be positive 
and to improve their learning experiences and motivation. Klobas’ (2005) research from the 
University of Western Australia (UWA) evaluated the use of a multimedia case study for 
teaching MBA students and concluded that use of the case in teaching was highly-esteemed 
and efficacious, particularly when coupled with engaging lessons. Continuing on the theme 
of technology-enhanced cases, Halvorson, Crittenden, and Pitt (2011) authored an 
international and collaborative (Australia through UWA with Canada and the USA) 
investigation into the use of Second Life to host business cases. The authors concluded that 
offering business cases in virtual worlds assisted students and teachers to overcome 
distance issues of time and space.  

Another international case collaboration including Australia (Queensland University of 
Technology) together with Liechtenstein and Switzerland, was authored by Seidel, Recker, 
Pimmer and van Brocke (2014). The authors presented a research-derived teaching case 
about a global information technology solutions provider. Similarly, Kellett and Hede (2008) 
from the Australian institutions of Deakin and Victoria Universities respectively, published a 
research-derived single teaching case about sport marketing and management. Neither one 
of these studies however, extended the investigation beyond the development of the 
teaching case to investigate whether teaching with the cases improved learning and 
teaching. Fish, Martinez, Santillán, and Brazell (1998) authored an international group case 
including Australia, Chile, Hong Kong, Mexico and the USA; the Australian arm was based at 
the University of Sydney. The authors presented evidence that the case teaching approach 
enhanced students’ global perspective and the authors presented concrete suggestions for 
teaching design improvements.  

Overall, the Australian contribution to case teaching is emerging and many of the papers are 
written with international collaborators. However, the papers tend to focus on single cases 
most of which are not Australian in nature or context. Furthermore, the student samples are 
drawn from single or small groups of universities. The lack of regional content is a significant 
barrier to teaching business cases in Australia. Only 122 (0.8%) of the 15,377 cases 
published by the world’s two largest business case producers, Harvard Business Publishing 
and Ivey Publishing cover the Australian context and/or Australian companies. Australian 
authors do not appear to have formed a cohesive scholarly network to produce case 
teaching reviews or meta-analyses, nor have they appeared to have published frameworks 
or theories to explain case teaching and guide further work.   
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Chapter 3: Project Activities 
Project team, roles and responsibilities 
The project team leader was Associate Professor Colette Southam, Bond University Faculty 
of Business. As an alumnus and then faculty member at the Ivey Business School, Western 
University, Canada, Colette served as the primary point of contact with Ivey Publishing and 
took primary organisational and intellectual responsibility for the project. Former Monash 
MBA Program Director, Professor Amanda Pyman recently moved to Deakin University as 
Head of the Department of Management. Amanda served as the primary point of contact 
for the Monash workshop and took primary responsibility for post workshop survey design. 
Dr. Srinivas (Srini) Sridharan, Associate Professor of Marketing, Monash University is an 
experienced case teacher and writer, faculty member at the Ivey Business School for seven 
years. Srini took primary responsibility for pre workshop survey design and analysis. The 
project had two managers with consecutive terms. The first, Erika Verrat was a Bond 
University law student and business graduate from the Ivey Business School. The second, 
Paul Kelly is a Bond postgraduate commerce student. Professor Paul Beamish, Executive 
Director of Ivey Publishing served as the consulting expert for this project having written or 
co-written more than 250 business cases. His primary project responsibilities were to deliver 
the workshops and offer expert advice. Associate Professor Shelley Kinash and Madelaine-
Marie Judd served as consultants during the final analysis and reporting stages of the 
project and to bridge the Seed project into an Innovation and Development project.  

Project activities were conducted in three phases.  

Phase one: Planning and preparation 
The project leader and manager designed a workshop brochure (Appendix C) and had it 
approved by the Australian Government Office for Learning and Teaching. The brochure was 
distributed by the ABDC to ensure equitable access to all forty Australian business schools. 
In October 2014, Professor Phil Hancock, Chair of ABDC Learning and Teaching sent the 
brochure to the Associate Dean and/or Director of Leaning and Teaching at each of the forty 
member business schools. The accompanying information specified that each member 
institution would be guaranteed two spots for participants on the condition that they 
registered by the early bird deadline of 30th November 2014. Additional applicants were 
registered on a first come, first served basis, managed through an online registration 
system. Fifty academics were enrolled into each of the two workshops and a waiting list was 
prepared to replace those who cancelled.  

Phase two: Case teaching and writing workshops 
Professor Paul Beamish was the primary facilitator of the case study teaching and writing 
workshops at Bond University on 13-14th January 2015 and Monash University on 18-19th 
January 2015. Associate Professor Colette Southam, project leader, was the secondary 
facilitator and was thereby mentored in the process so that she can facilitate subsequent 
workshops independently for sustainable impact. One additional team member attended 
each workshop to assist in facilitation. The format was a two-day workshop with the first 
day focused on case teaching (e.g. choosing cases to match educational objectives). The 
session included two mock business case classroom sessions. The second day focused on 
writing cases (e.g. writing an effective lead paragraph and identifying learning objectives).  
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The final segment was devoted to using case writing to spur the writing of scholarly 
academic pieces. Professor Beamish introduced the idea of collaboratively editing a 
collection of cases for publication with a commercial publisher and answered remaining 
questions on case writing prior to the final reception and informal networking session. The 
workshop run-sheet and full description are provided in Appendix D. Upon the suggestion 
and in conjunction with Ivey Publishing, electronic resources required pre, during and post 
case workshops were made available through a Dropbox link. These documents and 
resources have been transferred to the member portal of the website for post-project 
sustainable impact. 

The project team designed pre and post workshop surveys (Appendix E and F) and 
electronically distributed them to participants for online completion four days prior to and 
six months post each workshop. The surveys were constructed by Srini Sridharan and 
Amanda Pyman adhering to the recommended approaches of Fowler (2013). The survey 
approach was adopted in order to initiate a quantitative depiction of the existing experience 
and expertise in the case method of teaching in Australia and a qualitative description of 
academic preferences and interests prevalent in business schools of the region about the 
case method: teaching and writing. 

There were 18 questions in the pre workshop survey and 26 questions in the post workshop 
survey. Question formats included Likert scales, dichotomous choices and open-ended 
questions based on whether the questions explored expertise and opinion or the 
respondent’s actual experience in aspects of the case method. The question sets were 
devised according to good practice recommended by Presser et al. (2004). Sample questions 
included ‘please describe the extent of your professional experience’ and ‘please indicate 
your expectations from this workshop by ranking the following statements.’ In addition to 
the survey data, the project team collected attendance records and documented activity 
and interactions through field notes using documentation protocols of Emerson, Fretz, and 
Shaw (2011). Descriptive statistics comparing the pre and post survey quantitative results 
and thematic coding of the qualitative survey results and field notes were used for data 
analysis. The approach of Shaddock (2014) was applied for data analysis whereby project 
team members and the project consultants separately coded the qualitative data, the 
project manager confirmed 80 per cent content agreement and interpretations were 
collaboratively produced. 

 

Phase three: Dissemination and activating impact 
This phase of the project focussed on extending the knowledge and skills in business case 
teaching and writing beyond the timeframe of the two face-to-face workshops and beyond 
the access base of the seventeen participating institutions. In addition, this phase focussed 
on assuring the impact on graduate attributes and graduate employability to the students 
and graduates of institutions involved in the project as institution partners and those 
sending academics to the workshops. 

The project team created three primary means of dissemination and activating impact. 

1. Project website (www.AustralianBusinessCaseNetwork.com) 

2. Australian Business Case Network (ABCN)  
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3. Drafted paper for conference submission (November) prior to submission to journal  

The project website was designed. The foundational website pages have been created and 
have been approved by the Australian Government Office for Learning and Teaching for a 
soft launch prior to publicly launching the site. To assist in building the website, and to 
provide an authentic learning experience to students, an application was made to the Bond 
University Internet and social media marketing subject to collaborate with a student team. 
Paul Kelly, Project Manager and Colette Southam, Project Leader, worked with the team of 
three students to design and build the website. 

The website http://www.australianbusinesscasenetwork.com has both a public and 
members-only sections. The members-only section is restricted to registered members of 
the Australian Business Case Network (ABCN) as described below. The public face has pages 
dedicated to students, providing materials and resources assisting them to learn through 
business cases and to apply this learning to improving their graduate attributes and 
graduate employability. The Students section also includes links to business case 
competitions. The Industry section provides information about the benefits to industry of 
supporting case teaching and writing, the expectations of industry partners and an avenue 
to follow up for more information. There is an About Us section and a section for news 
items that are relevant to all stakeholders. The About Us section contains pertinent 
information about the network, the leadership team and membership. The news and the 
membership sections are the only two parts of the public face that will require updating; the 
website has been designed according to the maintenance and sustainability principles of the 
D-Cubed Guide (Hinton, Gannaway, Berry, & Moore, 2010) in recognition that in order to 
stay viable, websites must be designed in efficient and practical ways from the outset. The 
Current Members section has a photo of each affiliated institution (currently 17) and 
photographs and contact information for each academic member within each of these 
institutions as well as links to each academic’s website, if desired. The web site links to 
existing case teaching and writing resources and OLT final reports as well as cases where 
available. For example, the website links to resources that are available free to all registered 
academics.  

The ABCN is a peer to peer network whereby members will have the ability to share content 
or ask questions. The private section of the website is restricted to registered members. The 
private section includes: all workshop materials; rubrics for assessing student contribution 
and for marking case reports and exams; resources and comments initiated by members 
such as tips on teaching cases with large class sizes or teaching cases online will soon be 
added. The eligibility criterion for registration includes teaching academics within an 
Australian business school. Academics can register through the public website. Upon 
acceptance, an automated email is sent to the academic to continue registration. 
Registration activation will be confirmed within one week. The rationale for including a 
members-only section of the website versus a fully public website is that it allows the 
website to be peer-to-peer and driven by its members. The ABCN will be sustainable as it 
will not require excessive content development by the project team, and will engage the 
ABCN community to contribute to the advancement of case writing. The membership 
section of the website will be maintained by Associate Professor Colette Southam for a 
minimum of five years post seed project completion.  

The private section of the website is the primary communications and administration 
mechanism of the ABCN. ABCN is a virtual network that provides online resources on case 
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writing and teaching to Australian business educators with the goal of shaping case teaching 
practice and research and ultimately enhancing graduate employability. ABCN connects 
business academics across the country, igniting and sustaining a practical focus and 
commitment to expanding and improving business case teaching and writing in Australia. 
The ABCN creates tangible connections among teachers across Australia with a common 
desire to engage students in real-world business problems using the case method. As 
suggested in the D-Cubed Guide (Hinton, Gannaway, Berry, & Moore, 2010), ABCN has been 
branded with a logo In addition, the foundation members have provided input into mission, 
aims and goals. 

The seed project presented in this final report initiated the ABCN. Its foundation members 
have made a commitment toward the mission of connecting case educators across the 
country and shaping case teaching practice and research. The network has the following 
four long term aims: 

1. To increase the use of the case teaching method within Australian business schools to 
enhance students’ problem solving, judgment and communication skills. 

2. To provide training and support for Australian business school educators in teaching 
with cases and writing high quality business cases and teaching notes. 

3. To increase the number of Australian business cases written, and in doing so, strengthen 
the relationships between industry and academia. 

4. To provide ongoing support to Australian educators in case teaching and writing through 
the network and provide opportunities for peer-to-peer networking. 

Further to these network aims, the ABCN strives to help business students in the following 
three ways: 

1. Making business decisions: Enhancing students' abilities to make decisions within 
complex business environments. 

2. Solving business problems: Developing and enhancing the solving of unstructured 
problems by providing realistic business scenarios. 

3.  Improving communication: Reinforcing students' oral and written communication skills 
through justifying their decisions and action plans.  

The project team and project consultants have drafted a paper to be submitted in 
November to the AMLE Conference. Prior to submission to the AMLE journal, it is expected 
practice to present at the peer-reviewed conference and receive feedback. AMLE was 
selected for maximum impact because it is an A* according to the ABDC as well as for its 
relevance as a premier education-focused journal of business schools. The title of the 
conference paper is ‘Enabling the capacity of Australian business schools in case writing and 
teaching to enhance real-world, applied problem solving by business students.’ 
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Chapter 4: Results 
Workshop attendee demographics 
Invitations to participate in the business case workshops were distributed to 40 Australian 
business schools; seventeen institutions registered participants (42.5 %). Workshop 
registration was capped at 100 participants (50 per workshop) and 98 attended (98%). This 
number also represents the conversion rate of enrolment to attendance. Demographic 
attendance by academic roles is represented in Table One below. 

Table One: Participants in business case workshops by universities and academic roles 

  Level D/E Level C Level B Level A Tutor  Other  Subtotal  
Auckland 
University of 
Technology 

  1         1 

Australian Catholic 
University   1         1 

Bond University 9 3 3 2 2   19 
Central 
Queensland 
University 

  1         1 

Deakin University   1         1 
Griffith University 1 2 4   2   9 
James Cook 
University   3         3 

La Trobe University 1 5         6 
Macquarie 
University           1 1 

Monash University 6 4 14 2   2 28 
Murdoch 
University   2         2 

Queensland 
University of 
Technology 

4 4 2 2 1 1 14 

RMIT University   1         1 
Swinburne  
University of 
Technology 

4 2         6 

University of 
Queensland 1 2     1   4 

University of 
Western Australia   1   1   1 3 

University of New 
South Wales         1   1 

Subtotal 26 33 23 7 7 5 101 
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the workshop in order to provide the facilitator with details about the participants 
teaching and research backgrounds as well as their aspirations for the workshops.  

2. Teaching and research - Related to the tensions in workshop content, there were 
observed tensions regarding academic roles, outcomes and career advancement. More 
than half the workshop participants consider themselves research focussed and an 
emergent workshop topic was whether cases count as research publications. Professor 
Beamish led conversations about impact and professional legacy. Specifically, he asked 
participants to reflect on and discuss whether they would take more pride in a large 
number of research citations or cases being frequently used to improve learning and 
impact public debate (e.g. in the media). It is especially meaningful since Professor 
Beamish one of the most highly published academics at a business school that is ranked 
in the top 100 globally by the Financial Times. While Australian and North American 
academics all face pressure to gain research citations, only the three Australian business 
schools who are ranked in the top 100 are in a similar position where a decrease in top 
tier academic publications can impact rankings and subsequently, MBA applications.      

3. Novice and experienced - Both quantitative and qualitative pre and post workshop 
survey responses clearly established a strong experiential base for the majority of 
workshop participants. Overall, participants appeared to be much more confident (on 
the basis of experience) with teaching as opposed to writing cases. The project team 
recorded (in their day two field notes) that the participants were like sponges eager to 
soak up all conveyed skills and strategies in case writing. Both novice and experienced 
participants appeared willing to acknowledge their own limitations and needs, and were 
accepting, without apparent judgment, of one another’s relative experiential bases.  

4. Mentors and mentees - Following on from the theme of novice and experienced, 
without prompting, participants informally coalesced into experiential pairs or small 
groups, in which there were usually those who were in the roles of mentors and 
mentees. Notably, these categories were fluid in most cases, in that sharing and advice 
was most often reciprocal. For example, where one member of an informal team was a 
mentor regarding online teaching of business cases, the roles shifted when it came to 
supervising tutors in facilitating cases. 

5. Institutions and national 
Project team members hypothesised that institutional and/or state alliances might 
interfere with collaboration and open sharing. This hypothesis appeared to become 
unfounded as participants appeared to move easily within and between groups in the 
workshops. It was never apparent which participants were from the same institutions or 
states and who had worked together before and who had not. The field notes had no 
references to conversation about intellectual property, trade secrets or other such 
matters. There were, on the other hand, repeated and various notations about open 
sharing and the potential for building and sustaining a national resource. 

6. Enthusiasm and realism 
There was some mention of workloads and caution about over-committing. However, 
there were many field note entries and qualitative survey comments that indicated 
energy, enthusiasm and commitment as well. Participants appeared to be particularly 
motivated by their beliefs that business case teaching has the capacity to improve 
student learning, graduate outcomes and employability and that together they could 
resolve the deficiency of Australian business cases. 
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Case teaching post workshop 
The primary aim of the project was to increase case teaching in Australian business schools, 
and both internal survey and external repository data provided indirect evidence that this 
aim was met. Although it is not an absolute measure of case use, the data provided by Ivey 
Publishing (Table Two) shows that the cases purchased  by the business schools affiliated 
with the ABCN increased significantly from 4,765 cases between January and December 
2014 to 7,485 cases from January to July 2015. 

Table Two: Post-workshop increase in case use by ABCN affiliate business schools, 
aggregated by state 

Business School Location 2014 (Jan. – Dec.) 2015 (Jan. - July) 

New South Wales 1,558 3,166 

Queensland 961 1957 

Victoria 1626 1709 

Western Australia 620 653 

Total 4,765 7,485 

 

The post workshop survey data revealed that 83 per cent of respondents agreed that the 
workshop inspired them to use a greater proportion of cases in their teaching. Further, 
74 per cent are considering designing a case-based program curriculum (e.g. a module 
within a subject or a whole degree program that is case based). Through written and verbal 
comments, numerous attendees indicated that the workshops exposed them to various 
case publishers; after the workshop, attendees newly registered for access to cases through 
Ivey Publishing (57%) and Harvard Publishing (29%).  

Cases writing post workshop 
Forty-nine per cent of respondents to the post workshop survey (40 % of participants) have 
begun writing cases and these are in various stages of development (see Table Three).  

Table Three: Post workshop stages of case writing 

Number of cases 
Stages of case writing 

Total 
Scoping Interviews Drafting Editing 

Case 1 9 3 4 3 19 
Case 2 2 2 - 2 6 
Case 3 2 - 1 - 3 

Workshop participants indicated that the most ambitious scenario would be to develop 
individually, three cases within a year, were three. Fifty per cent of workshop participants 
stated a willingness to write and develop case studies, with 19 out of 40 survey respondents 
at various stages of developing their first case study, six in the process of developing their 
second and three developing their third. It was projected by some of the workshop 
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Chapter 5: Meaning and implication of results 
Across Australia, business schools are seeking to assure and improve quality, particularly in 
regard to the student learning experience (French, et.al., 2014; Lawson, et.al., 2015). 
Furthermore, business schools acknowledge that their commitment to quality includes 
ensuring graduate employability (Jackson, 2012). As such, the project team proposed to 
ameliorate three higher education needs: 

1. Fill a persistent gap in the development of problem solving, judgment and communication 
skills within the Australian business curriculum by fostering the ability of graduates to solve 
complex, unstructured, real-world problems. Addressing this gap can be expected to lead to 
better prepared, more employable and more professionally competent graduates. 

2. Fill industry’s need for job-ready employees with higher order cognitive skills required for 
making decisions and solving problems graduates will face in the business world. 

3. Fill a gap in university teacher training and professionalization in the unique skills of case-
based teaching. This is essential to enable effective student learning, as the case method 
uniquely demands that students independently discover key contours of problems and 
formulate solutions. 

The project team’s literature review revealed that teaching through business cases is an 
efficacious means of improving the student learning experience and making a substantive 
contribution towards graduate employability (Erzurumlu & Rollag, 2013; Cullen, 2013; 
Hershey & Walker, 2006; Kroes, Chen, & Mangiameli, 2013; Marcum & Perry, 2010; Pitt & 
Watson, 2011; Reder, 2009; Swanson & Morrison, 2010).  

A number of learning experiences derived from the two business case workshops that were 
conducted and the data that was collected and analyzed regarding these project activities. 

Commitment and continuing education of business academics 
One of the laments of those who organise workshops and other professional development 
activities is that academics are resistant and attendance is poor (McLaren & Kenny, 2015; 
Quinn, 2012). However, in this case, attendance exceeded the specified key performance 
indicators. The project team committed to providing professional development about case 
teaching and case writing to 80 academics and 101 attended. Furthermore, academics were 
from every rank, including both ends of the spectrum from tutors through to full professors. 
Given that 47 per cent of the participants were from the home institutions where the 
workshops were physically offered and only 8 per cent did not come from institutions in the 
home institutions of the Melbourne or the Gold Coast (or Brisbane which is in reasonably 
close proximity), there is a strong indication that many more business academics would be 
willing to pursue business case development if offered in or near their home institutions. 

Business case teaching in relation to business case writing 
Workshop participants were observed to be more motivated by professional development 
in business case writing than they were by business case teaching. This observation was 
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supported by post workshop survey results, such as respondents ticking a desire for future 
collaborations for case writing and not for case teaching. However, Ivey Publishing (home 
affiliation of the expert workshop facilitator) reported a 36 per cent increase in case use by 
the business schools who sent delegates to the project workshops. Notably, the figure of 
4,765 cases used in 2014 was for a whole year, whereas the 7,485 cases used in 2015 was 
over a 7 month period, meaning that the figure can be expected to rise much higher. It is 
reasonable to assume that the participants gained an enthusiasm for case teaching through 
the workshops. Furthermore, when the facilitator persisted with content and process 
around case teaching even though the participants expressed a desire to move onto case 
writing, they began to discover strategies and approaches that they later described as 
beneficial. For example, participants gained a practical appreciation for teaching notes. 

Australian Business Case Network (ABCN) 
The conversation between the workshop participants demonstrated acknowledgement of a 
gap in teaching resources, in that there is a paucity of cases about Australian businesses 
contextualised by Australian considerations and priorities. Furthermore, there was a 
commitment by participants to collaborate to take responsibility for writing Australian 
business cases that can be used within and beyond Australia. As evidence of this 
commitment, nearly 50 per cent of post workshop survey respondents had already 
commenced case writing. 

Overall implications 
1. The project derived evidence that business academics are motivated to attend business 
case professional development, particularly offered in or close to their institutions. The 
suggestion is therefore to consider offering additional workshops in other Australian 
regions. 

2. The project team observed that the workshop participants were more motivated by case 
writing than by case teaching, but concluded that both are needed in order to impact 
quality of Australian higher education. The workshop focused on writing high quality 
business cases with teaching notes with no requirement for academics to publish their 
cases. However, most participants expressed interest in publishing their cases in order to be 
rewarded for their teaching efforts with a tangible academic output. Ivey Publishing does 
not charge fees for using your own published cases in your own classes so this would enable 
Australian academics to have their cases peer reviewed and professionally edited without 
any cost to their own students.  

3. Project participants embraced the opportunity to form an Australian Business Case 
Network (ABCN) and collaboratively lift the quality and quantity of Australian business cases 
and thereby business case teaching in Australian institutions. This result forms an 
imperative to sustain and continue to grow the ABCN.
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Chapter 6: Impact 
Changes 
(evidenced and 
anticipated) at: 

Project 
completion 

6 months 
post completion 

12 months 
post 
completion 

24 months 
post-completion 

(1) Team 
members 

 

Project leader 
employed by Ivey 
Business School as 
an Adjunct 
Associate 
Professor qualified 
to teach case 
teaching and case 
creation.  

  

Leadership 
team will have 
published four 
Australian 
business cases 
and will be 
using them in 
their teaching.  

 

Project leader 
will have 
established 
herself as a 
business case 
writing and 
teaching 
workshop 
facilitator, having 
led a minimum of 
3 workshops. 

 

(2) Immediate 
students / 
graduates 

 

Three 
postgraduate 
students 
collaboratively 
writing business 
cases with project 
leader and one 
postgraduate 
student with each 
of the team 
members. 

Student access to 
Ivey business 
cases through 
teacher use rose 
from 174 to 714 
cases at Bond 
University and 
from 531 to 632 at 
Monash 
University.  

  

Students will 
have a 10 per 
cent decrease in 
textbook fees 
due to access to 
free cases as 
benefit to 
authoring 
teachers.  

 

20 per cent 
increase in 
student 
participation in 
business case 
competitions.  

(3) Spreading the 
word 

 

EQUIS review 
panel gave 
informal 
affirmation on the 
tangible impact of 
Australian 
business cases.  

Website launched 
with 500 viewers.  

 Dissemination of 
article in A* 
journal-Academy 
of Management 
Learning and 
Education 



Australian Business Case Seed Project Final Report                                                                                                                       
 

23 

Changes 
(evidenced and 
anticipated) at: 

Project 
completion 

6 months 
post completion 

12 months 
post 
completion 

24 months 
post-completion 

(4) Narrow 
opportunistic 
adoption 

 

 

Greater than 57 
per cent increase 
in workshop 
participant’s use 
of published Ivey 
cases in teaching. 

 

Greater than 50 per 
cent of workshop 
participants will have 
made substantial 
progress in writing 
the first draft of at 
least one Australian 
business case.  

 

25 per cent of 
the workshop 
participants will 
have 
established at 
least one new 
industry partner 
resulting from 
case writing 
collaboration. 

 

(5) Narrow 
systemic 
adoption 

 

83 per cent of 
workshop 
participants 
responding to post 
workshop survey 
reported being 
inspired to teach 
more with cases 
and 72 per cent 
inspired to create 
a case-based 
curriculum.  

 

   

(6) Broad 
opportunistic 
adoption 

 

Project leader has 
been contacted by 
an academic 
applying for an 
OLT project in 
using cases in arts 
management.  

   

At least three 
other disciplines 
will have 
contacted the 
ABCN to adopt 
and apply the 
case protocols.   

(7) Broad 
systemic 
adoption 

 

17 out of 40 
schools 
participated in 
case based writing 
professional 
development. 

   

36 out of 40 
schools 
participated in 
case based 
writing 
professional 
development. 
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Appendix A 
Lead institution certification 
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Appendix D  
Run Sheet for Workshop 
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Appendix E  
Pre workshop survey 
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Appendix H  
Post-workshop shop survey summary 

1.   
 I have read, understood, and printed a copy of, the above consent form and desire of my own free will to 
participate in this study. 

# Answer Response % 

   1 Yes 39 100% 

   2 No 0 0% 

   

 

Total 39 100% 

   
       2.  Did you attend the case workshop conducted by Professor Paul Beamish in 
January? 

   # Answer Response % 

   1 Yes 40 98% 

   2 No 1 2% 

   

 

Total 41 100% 

    

3.  Please indicate the extent to which the case teaching and writing workshop has helped in meeting your 
expectations in the past semester 

  

# Question 
Strongly 
Agree Agree 

Neither 
Agree 
nor 
Disagree Disagree 

Strongly 
Disagree 

Total 
Responses Mean 

1 
Inspired me to write 
more cases 11 14 13 1 0 39 2.1 

2 

Inspired me to write 
cases with the goal of 
publishing in case 
repositories 11 12 12 3 0 38 2.18 

 

         4.  Have you started to write any cases since returning from the 
workshop? 
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