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Abstract

This article reports on original research investigating teacher wellbeing while teach-
ing mathematics in relation to teacher identity. Using survey data from mathemat-
ics teachers (N=402) participating in a teacher of mathematics support initiative,
teacher wellbeing was operationally defined as the experience of wellbeing whilst
teaching, allowing an applied understanding of wellbeing in relation to the activ-
ity of teaching. Teacher identity was construed from prior research by the authors
(Willis et al., in: Math Educ Res J, 10.1007/s13394-021-00391-w, 2021) and opera-
tionalised for the current study in terms of a specific teacher of mathematics identity
(ToMI) construct. The main research question for this investigation was directed at
how well the ToMI construct, as a wellbeing variable, was able to predict teacher
wellbeing while teaching, viewed as an ‘in situ’ or ‘active’ (applied) measure of
wellbeing. Identity-Based Motivation (IBM) theory was used to frame the research,
as it helps explain how the degree of congruency between identity and wellbeing
may influence motivation to teach. Results indicated that although several important
factors relate significantly to teacher of mathematics wellbeing, the ToMI construct
predicted teacher wellbeing far above the ability of all other study factors combined,
suggesting that a focus on the development of a professional identity for teachers is
fundamental to the support of teacher wellbeing in schools. Suggestions for investi-
gating this focus at the school level are also provided.
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Introduction

Wellbeing has been a topic of research for decades (Diener, 2000; Gruber et al.,
2011; Markus & Nurius, 1986; Powell et al., 2018; Quoidbach et al., 2014),
largely due to the impact wellbeing can have on social and professional capacity
(Smylie et al., 2016; Tamir, et al., 2017; Wang et al., 2017). Wellbeing research
encompasses multiple types and models of wellbeing. The definition of wellbeing
varies in relation to the context surrounding its applied field (health, education,
psychology; Camfield et al., 2009; Dodge et al., 2012).

This article reports on an investigation into the ability of identity to predict
wellbeing for mathematics teachers. By doing so, the article extends prior work
by the authors aimed at developing a Teacher of Mathematics Identity (ToMI)
measure (Willis et al., 2021), using data from the Regional Teacher of Mathemat-
ics Network (RTMN) project. This project aims to discover ways to support well-
being for teachers of mathematics.

Willis et al. (2021) developed a quantitative scale of ToMI based on three cen-
tral tenets: Belonging to a mathematics community, self-efficacy as a teacher of
mathematics, and enthusiasm to be a teacher of mathematics. Using exploratory
factor analysis and confirmatory factor analysis, they discovered and confirmed
the three-factor solution supporting these tenets, but also found that a single
underlying factor of ToMI explained a significant proportion of the variance in
the teacher of mathematics responses. The ToMI scale was found to have good
internal reliability, and validity was determined by assessing correlations with
variables theorised to relate to ToMI, such as years teaching mathematics (expe-
rience/expertise), self-directed professional learning (professional agency) and
mathematics teacher network (professional belonging). The current study inves-
tigated how well ToMI predicts teacher wellbeing while teaching mathematics
after accounting for other individual, social, and contextual factors.

Defining wellbeing

The notion of wellbeing has been broadly conceptualised as occurring along a
continuum that ranges from hedonic to eudemonic (Diener et al., 1985; Vittersg,
2016) and includes physical (Powell et al., 2018; Tunajek, 2019), social-emo-
tional (Schonert-Reichl, 2017) and mental wellbeing factors (Coffey et al., 2013;
Powell & Graham, 2017). Trans-cultural research has also suggested the inclu-
sion of psychological richness as an element of wellbeing (Oishi et al., 2019),
incorporating attributes such as receptiveness to new ideas and social connection
as important to wellbeing.

The nature of wellbeing appears context-driven, as seen in how wellbeing has
been differentially modelled in relation to its applied field. For example, Gilliver
(2021) suggests a Five Ways model of wellbeing for the nursing profession. This
model has been adopted by the National Health System (NHS) in England and
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focusses on five activities viewed as beneficial to feeling and functioning well
professionally: Connecting with others, living an active lifestyle, cultivating curi-
osity, actively engaging in lifelong learning and providing service to the broader
community.

Psychological wellbeing has generally been conceived in more introspective
terms, such as Ryff’s six-criteria for wellbeing (Ryff & Singer, 2006), which
emphasises ‘virtuous living’ via self-acceptance, personal growth, creating self-
purpose, establishing positive relationships with others, understanding one’s abil-
ity to master their environment and positioning one’s ability to self-determine.

The Alliance for Healthier Communities has developed a model for the deliv-
ery of primary health care (https://www.allianceon.org/model-health-and-wellb
eing). In alignment with the World Health Organization, this model defines health
and wellbeing in fairly generalised terms as representing a “state of complete
physical, mental and social wellbeing and not merely the absence of disease or
infirmity”.

Common denominators across wellbeing constructs are that they link wellbeing
to performance, integrate physical, cognitive and social-emotional functioning, and
emphasise the ability to navigate psychosocial and environmental complications.
They also highlight the subjectivity of wellbeing and suggest that context influences
how wellbeing is defined and experienced for individuals (Fraillon, 2014; La Placa
et al., 2013).

With respect to education, Noble et al. (2008) define wellbeing in terms of posi-
tive emotions and attitudes that produce satisfaction with one’s sense of self and
provide an increase in workplace commitment. This aligns with Seligman’s (2011)
PERMA (Positive Emotion, Engagement, Relationships, Meaning and Accom-
plishment) framework, another generalised model for wellbeing that has also been
endorsed as a viable framework for teacher wellbeing (Cann, 2019; Gregersen et al.,
2020; Hollweck, 2019; Kern et al., 2015). We refer to this framework because of its
focus on the positive emotions that come from social contact and the development of
personal meaning, which suggests the need for a positive professional identity. The
aims of the PERMA framework also coincide with those of the current investiga-
tion, to create a supportive and productive working environment, wherein teachers
can identify with their professional roles in ways that produce increased satisfaction
and professional commitment.

The research being reported here adds to the educational understanding of well-
being by its investigation of the ability of teacher identity to predict the experience
of wellbeing for mathematics teachers whilst teaching. This addresses a gap in our
understanding of teacher wellbeing, wherein specific research into a possible rela-
tionship between teacher identity and the experience of wellbeing whilst teaching
remains absent from the current research literature, although Kiltz et al. (2020) and
McCallum and Price (2015) have implied the importance of such a relationship. The
focus of the current investigation seeks to fill this gap. It also represents an under-
standing of wellbeing that may help to mediate the teacher’s impact on student out-
comes (Benevene et al., 2019; Glazzard & Rose, 2019) and which involves quite
distinct elements and characteristics of wellbeing in relation to teaching that require
specific examination (O’Connor & Thomas, 2019; Willis & Grainger, 2020).
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Investigating the relationship between teacher identity and teacher wellbeing
also provides an opportunity to operationalise wellbeing in a way that is relevant to
classroom teaching, allowing the current research to investigate teacher wellbeing
within a framework that has applied value to the field of education. In this respect,
teacher wellbeing is defined for the current research as the experience of wellbe-
ing whilst teaching. This form of wellbeing can be seen as an outcome of various
support factors that influence the experience of wellbeing whilst working within a
specific context.

Theoretical framework

Identity-Based Motivation (IBM) theory, a social psychological theory concerning
the relationship between human motivation and goal pursuit (Oyserman & Destin,
2010), was used to frame the current investigation. IBM theory seeks to explain how
context influences the degree to which a person’s identity motivates them to work
towards their goals by focussing on ways in which identity-congruent versus iden-
tity-incongruent actions affect engagement motivation. The gist of this theory is that
when actions feel identity-congruent, the difficulty of performing an action conveys
a message that the action is important and meaningful. When an action feels iden-
tity-incongruent, however, the same level of difficulty suggests that it is pointless
and not for people like me.

IBM relates to the focus on teacher wellbeing for the current study because it
suggests that when the teaching behaviours of mathematics teachers are more con-
gruent with their ToMI, they will perceive these behaviours as important and experi-
ence positive wellbeing in relation to their mathematics teaching. Conversely, when
the teaching behaviours of these teachers are less congruent with their ToMI, they
will perceive these behaviours as unimportant and experience negative wellbeing in
relation to their mathematics teaching. We discuss the implications relating to IBM/
ToMI congruency further in the discussion section of this report.

Prior teacher wellbeing research

Prior research in the area of teacher wellbeing has indicated that mathematics teach-
ing is influenced by teacher identity (Ingram et al., 2018), that pedagogical compe-
tence is closely linked to teacher wellbeing (Fernandes et al., 2019), that access to
high-quality professional learning (PL) has an impact on teacher retention (Broad-
ley, 2010) and serves to increase teacher wellbeing (Mansfield & Gu, 2019), and
that an increased sense of social support and belonging provide support for teacher
wellbeing (Granziera et al., 2020; McCallum & Price, 2015; Renshaw, 2002; Rowe
& Stewart, 2009).

The gist of prior teacher wellbeing research is that a close relationship exists
between teacher identity and teacher wellbeing, that teacher wellbeing is connected
to a sense of social contact, and that the confidence and competence provided by
appropriate PL contribute to teacher wellbeing. These relationships suggest that
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teacher wellbeing needs to be investigated in relation to professional identity, as
this identity interacts with the available social support mechanisms and individual
teacher differences that can empower and disempower teacher wellbeing within a
particular context. It also suggests that the important goals of teacher wellbeing
research need to include a PL approach for teachers that emphasises the relationship
between identity and wellbeing.

The investigation

As noted, the current investigation focussed on the relationship between identity
and wellbeing for teachers of mathematics involved in an ongoing teacher of math-
ematics support initiative, the RTMN Project. This project is currently being under-
taken by the Mathematical Association of NSW (MANSW) in conjunction with a
university partner the authors are associated. The larger purpose of this project is
to provide innovative, effective and sustainable solutions to support the challenges
that teachers of mathematics face (Lynch et al., 2020). The approach to this provi-
sion is to afford an overarching ToMI framework (Lynch et al., 2020) as an adap-
tive solution designed to lay supportive foundations for mathematics teachers that
are capable of attracting, retaining, and professionally developing quality teachers
in this area (Bui et al., 2020). To date, outcomes of this project have included the
creation of a transformational ToMI framework that is driven by professional affilia-
tion (Lynch et al., 2020), an associated Communities of Practice (CoP) wherein this
identity can be developed and progressed (Bui et al., 2020), and the institution of
socially supportive PL strategies by which the competence and confidence of math-
ematics teachers can be mentored and encouraged (Woolcott et al., 2021).

The current report extends these outcomes by its investigation of the impact of
teacher identity (ToMI) on teacher wellbeing across the range of individual teacher
differences, school contexts and social contact that occur within the RTMN project.
The purpose of this positioning was to investigate how teacher of mathematics well-
being might be influenced by the distinctive elements and characteristics of profes-
sional identity in ways that are able to provide insights concerning how to support
mathematics teachers in relation to the issues they face as teachers of mathematics
working within the participating RTMN schools.

Resources Challenges
Psychological Wellbeing Psychological
Social Social
Physical Physical

Fig. 1 Proposed model for a ‘balance point’ definition of wellbeing (adapted from Dodge et al., 2012)
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Figure 1 provides an overview of the factors of interest for the investigation.
We provide this overview because it acknowledges that multiple factors can influ-
ence teacher wellbeing and because it positions wellbeing within the specific
study context of the RTMN project.

Working from the factors proposed in Fig. 1, the main research question
addressed by the current investigation was: How well does ToMI predict teacher
wellbeing while teaching mathematics, after accounting for individual, social,
and contextual factors?

Related sub-questions were also addressed, including:

1. To what degree do teacher individual factors influence teacher wellbeing while
teaching mathematics?

2. To what degree does context influence teacher wellbeing while teaching math-
ematics after accounting for individual factors?

3. To what degree does social support influence teacher wellbeing while teaching
mathematics after accounting for individual and contextual factors?

In relation to these research questions, please note the following:

¢ The main research question involving ToMI was designed to focus our investi-
gation on the predictive value of teacher identity in relation to teacher wellbe-
ing.

e The sub-question about context refers to overall years teaching, years teaching
mathematics, grades taught, years teaching at current school, and whether the
school was urban/regional/rural/remote.

e Social contact involves activities around networking and collaboration, meas-
ured in terms of contact with others for the purpose of mathematics teaching
support. An assumption for this variable is that higher-versus-lower contact
frequency over time provides some indication of the amount of social support
that is taking place, with the amount of social support also influencing sense
of belonging.

e Teacher individual factors refer to age and gender for the study.

Methods
Participants

Participants consisted of members of a state-level professional association for
teachers of mathematics in Australia who currently teach mathematics (N=402;
Female =265; Male=137). Teachers had a mean age of 47.65 (SD=11.59).
Participants varied in location type (rural/remote=14.2%; regional =29.0%;
major city=56.7%) and grades taught (primary school=10.7%; secondary
school =89.3%). The mean number of years teaching mathematics was 16.88
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(SD=12.11) and the mean number of years teaching at their current school was
8.49 (SD=8.03). The research was approved by the Southern Cross University
human ethics committee, with participation being voluntary, withdrawal permit-
ted without penalty, and anonymity fully maintained.

Materials
Teacher of Mathematics Identity (ToMI)

As noted, Teacher of Mathematics Identity (ToMI) was measured via a scale devel-
oped using exploratory and confirmatory factor analysis by Willis et al. (2021). For
the current study, the 15-item single-factor solution was used, which revealed good
internal reliability (a¢=0.86). This score tapped into teacher perceptions of their
belonging to a mathematics community, their self-efficacy as a teacher of mathemat-
ics and their enthusiasm to be a teacher of mathematics. Responses were made on a
7-point Likert scale ranging from strongly disagree (1) to strongly agree (7).

Belonging to school

Belonging to School, which is not to be confused with the Belonging to a Math-
ematics Community subscale in the ToMI scale, measures how much a teacher feels
they belong within the current school in which they teach. Belonging to School was
measured using four items developed for this research: I have good relations with
the other teachers at my school; 1 fit in with the other teachers at my school; I feel
alone at the school where I teach (reverse scored); and [ feel unsupported by the
other teachers at my school (reverse scored). This scale was found to have satis-
factory internal reliability (@=0.71). Responses were made on a 7-point Likert
scale ranging from strongly disagree (1) to strongly agree (7). The small correlation
between the ToMI mean score and Belonging to School (see Table 2), as well as a
small correlation between the ToMI Belonging to a mathematics community sub-
scale mean score and Belonging to School (Kendall’s tau-b, 7,(402) =0.19) reveals a
clear distinction between these constructs.

Network member communication frequency

Assessment of the frequency of communications made with certain network mem-
bers (other teachers of mathematics, other teachers who did not teach mathematics,
professional associations, and school leadership) was made using the question: How
frequently do you typically communicate with the following “people/organisations”
regarding your teaching of mathematics? Responses available were rarely/never (1),
once every few months (2), monthly (3), fortnightly (4), weekly (5), several times
per week (6) and daily (7).
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Wellbeing while teaching mathematics

Wellbeing while teaching mathematics was measured using six items adapted from
Topp et al. (2015). One item was removed due to irrelevance (I woke up feeling
fresh and rested) and two reverse coded items were added. Respondents were asked
to respond to the statements: In general, while teaching mathematics: ... I feel
cheerful and in good spirits; ... I feel calm and relaxed; ... I feel active and vigor-
ous; ... I find my classes interesting; ...l feel frustrated (reverse scored); and ...I get
annoyed (reverse scored). Responses available were never (1), sometimes (2), about
half the time (3), most of the time (4) and always (5). Good internal reliability was
found for these items (@ =0.824).

Design and analysis

A cross-sectional design was used in this study. Mean scores were calculated for
individual participants for each of the scales used and reported as descriptive sta-
tistics. These were then used in the initial correlational analysis and in subsequent
hierarchical multiple regression to assess how well the included variables predicted
wellbeing while teaching mathematics. This analysis was chosen for its functional-
ity to build models while controlling for previous models included. Analyses were
performed using IBM SPSS version 26.

Results

Descriptive statistics for all continuous variables used are shown in Table 1, and
Kendall’s tau-b correlations for the same variables can be seen in Table 2. Kendall’s
tau-b is a non-parametric form of correlation that overcomes issues with normal-
ity in some of the variables, namely frequency data, which are positively skewed.
Although there are a number of significant correlations, we will highlight only those
with medium and large effect sizes according to Cohen’s (1988) suggestions. As

Table 1 Descriptive statistics

for continuous variables M 5P
Wellbeing while teaching mathematics 4.57 0.56
Sense of belonging to school 5.68 1.11
Frequency of contact with other ToM 5.85 1.70
Frequency of contact with non-ToM 1.52 243
Frequency of contact with prof. assoc 1.48 1.53
Frequency of contact with leadership 1.21 2.16
ToMI 6.26 0.84

Wellbeing =wellbeing while teaching mathematics; ToM = Teacher
of  Mathematics;  prof.  assoc.=professional  association;
ToMI =Teacher of Mathematics Identity
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might be expected, there are positive relationships between years teaching math-
ematics, years teaching in current school and age. ToMI was positively correlated
with wellbeing while teaching mathematics. Frequency of contact with school lead-
ership was also positively correlated with frequency of contact with teachers who do
not teach mathematics.

Hierarchical multiple regression results are shown in Table 3, where model 1
includes the individual characteristics of gender and age; model 2 then adds contex-
tual variables (school location, teaching experience, and sense of belong to school)
while controlling for variables in model 1; model 3 then adds social support ele-
ments in the form of frequency of contact with other teachers and staff, and profes-
sional association, while controlling for the variables included in models 1 and 2;
and finally, model 4 adds ToMI, while controlling for all the variables previously
included. To clarify, controlling for the previous variables included in each model
allowed the predictive value of the newly added variable(s) to be revealed after tak-
ing into account the variation in scores due to these previous variables. Thus, after
we factored in the variation from all prior variables, model 4 revealed how much
ToMI predicts wellbeing while teaching mathematics after controlling for this prior
variance.

Table 3 shows the unstandardised and standardised regression coefficients of the
models predicting wellbeing while teaching mathematics. Each model predicted a
significant amount of the variance in wellbeing while teaching mathematics: model
1, F(2, 399)=4.64, p=0.010; model 2, F(8, 393)=4.07, p<0.001; model 3, F(12,
389)=3.68, p<0.001; model 4, F(13, 388)=13.88, p<0.001. Of note, the grade
levels being taught negatively predicted a significant amount of the variance in well-
being while teaching mathematics, indicating that primary teachers experienced
higher levels of wellbeing than secondary teachers. This experience reaches signifi-
cance in models 2 and 4 and suggests that primary teachers enjoyed higher levels of
wellbeing while teaching mathematics than secondary teachers in general.

Sense of belonging to the school predicted wellbeing while teaching mathemat-
ics in models 2 and 3 but is not significant in model 4. This suggests that a sense
of belonging to the school was important for wellbeing while teaching mathemat-
ics, but ToMI explains much of the same variance and more unique variance on top
of this. Thus, it may be that although a sense of belonging to the school was more
important in promoting higher levels of wellbeing while teaching mathematics for
teachers with lower levels of ToMI; those higher in ToMI relied less on a sense of
belonging to the school for their wellbeing.

Social contact with other teachers of mathematics and the school leadership also
predicted higher levels of wellbeing while teaching mathematics in model 4. That is,
after controlling for individual and contextual variables included in models 1 and 2,
the more a teacher had contact with other teachers of mathematics and school lead-
ership, the more wellbeing while teaching mathematics they had.

Finally, after controlling for the individual, contextual, and social contact vari-
ables included in models 1, 2, and 3, ToMI significantly predicted wellbeing while
teaching mathematics. As shown in Table 3, using the standardised regression coef-
ficients (which can be directly compared), and the jump in the R? effect size for
model 4, it is clear that ToMI had substantially more impact on wellbeing while
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Table 4 Multiple regression B B )
model predicting wellbeing
while teaching mathematics

. X (Constant) 2.782%**

with unstandardised (B) and . "
standardised () coefficients, Teaching grades - 0.229 —-0.126 0.011
and semi-partial squared Frequency of contact — 0.040* -0.122 0.011
correlations (s7?) for grades with ToM
teaching, frequency of contact Frequency of contact 0.028* 0.107 0.011
with school leadership regarding with School leader-
mathematics teaching, and ship
Teacher of Mathematics Identity ToMI_mean 0,350+ 0.522 0253
(ToMI)

R 0.287

Adjusted R? 0.279

##%kp <001, two-tailed; *p <.05, two-tailed

teaching mathematics than all other variables included in the regression analysis.
This effect is perhaps more clearly seen by converting R* to a percentage, which
reveals that whereas individual, contextual and social contact variables account for
approximately 10% of the variance in wellbeing while teaching mathematics, by
adding ToMI, the model explains approximately 30% of this variance.

Table 4 includes a regression model with only the significant predictors from
model 4 of the hierarchical regression analysis. Here, we also report semi-partial
squared correlations for the predictors, which indicate the unique variance explained
by each predictor. This reveals that teaching grades (primary versus high school,
with high school predicting lower wellbeing) and frequency of contact with other
ToMs and leadership each explain about 1% of the variance in wellbeing while
teaching maths. ToMI, on the other hand, explains 25% of the variance in wellbeing
while teaching maths. This model thus explained a significant amount of the vari-
ance in wellbeing while teaching mathematics, F(4, 397)=39.87, p <0.001.

Discussion

These findings extend our understanding of teacher wellbeing by identifying the
influence that professional identity can have on wellbeing of teachers while teach-
ing mathematics, thus supporting research claiming that mathematics teaching is
influenced by teacher identity (Ingram et al., 2018). They also support prior research
suggesting that pedagogical competence is closely linked to teacher wellbeing
(Fernandes et al., 2019), that teacher wellbeing has an impact on teacher retention
(Broadley, 2010), and that a sense of social support and belonging increases teacher
wellbeing (Renshaw, 2002). In addition, they offer support to the PERMA frame-
work (Hollweck, 2019; Seligman, 2011) by implying that the positive emotions
which stem from social support and a sense of belonging are important to teacher
wellbeing.

In accordance with the current findings, core teacher of mathematics wellbeing
issues can be identified as teachers needing supportive collegial and leadership
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contact, being encouraged to work collaboratively and being provided a sense
of identity and belonging via connection to one another and to a relevant pro-
fessional association (Cann, 2019; Gregersen et al., 2020). According to prior
research by the authors (Bui et al., 2020), it is additionally suggested that initiat-
ing an appropriate CoP within and across schools is helpful in addressing such
issues in schools. This is also in-line with prior research by others, which has pro-
posed that for wellbeing to flourish, there needs to be an intentional approach to
promoting strong teacher identity, which can be supported by such a community
(Butler & Kern, 2016; Cann, 2019). We offer suggestions for providing this type
of support in the Future Research section.

Importantly, the ToMI outcome extends the findings from prior research to
include the particular relationship between teacher identity and the experience
of wellbeing whilst teaching. This indicates that ToMI subsumes core aspects of
teacher wellbeing such as sense of belonging, teacher self-efficacy, and enthu-
siasm for teaching. This finding can also be interpreted from the perspective of
IBM theory, wherein ToMI can be used to represent the degree of congruency
between identity and wellbeing, thereby implying that ToMI may be used as a
proxy indicator for teacher motivation. This interpretation is presented in Fig. 2,
which depicts motivation occurring along a continuum that is controlled by ToMI
level. From this perspective the ToMI finding highlights a need for schools to
create identity-forming pathways to support positive teacher wellbeing, as also
discussed in the future research section.

Individual Factors

Context
Teacher Wellbeing
while Teaching
Mathematics

Social Contact

ToMI

Fig.2 Overview of the relationships of interest for the current study
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Future research

Because of the close relationship between teacher identity and teacher wellbe-
ing, we suggest that future research focus on investigating how to support teacher
identity at a school-based level. The aim of this research would be to support
identity-creation/identity-strengthening for the participating teachers.

Self-analysis of identity as a professional teacher would be the core focus for
this research, involving teachers analysing and reflecting on who they are as a
teacher, how they experience teaching, the degree to which they are motivated to
engage in their teaching and the level at which their teaching reflects an authentic
inner sense of purpose as a teacher. Motivational data, in particular, can be used
to ascertain teacher congruency for IBM/ToMI as part of this research, seeking to
provide further evidence of ToMI as a possible proxy for teacher motivation.

Stimulus questions could be used to assist in a self-reflective process as part of
the investigation, aimed at getting teachers to reflect on (for example), how con-
fident they feel when teaching, how much self-esteem they experience in relation
to their teaching, the degree to which they experience spontaneity and creativity
as part of their teaching and what role personal learning and curiosity play as an
ongoing basis for their teaching. An initial stimulus question might be, “As you
are teaching, does this make you feel more authentic and genuine, or less authen-
tic and genuine?”.

To action this approach, future research could implement a PL initiative that
encourages self-analysis of identity as a professional teacher. Research for this
initiative would best occur within a mixed-methods data collection approach
designed to collect pre-and-post data on identity and confidence changes, cou-
pled to ongoing interview and focus group discussions concerning the wellbeing
experiences of teachers. To include curriculum areas beyond mathematics, the
reflective process could also be coupled to a competency check list designed to
guide teachers in relation to specific curriculum area competencies, and possibly
scaffolded by collaborative peer-to-peer mentoring and input from a relevant pro-
fessional association. This would allow triangulation from multiple data sources
for the research and suit research within a CoP or whole-school improvement ini-
tiative. We believe this type of research would add worthwhile knowledge to our
understanding of how to design for the support of teacher wellbeing in a system-
atic and applied manner.
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